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1.0

Execu�ve Summary
This case study showcases evidence-based
best prac�ces gathered from Project design,
implementa�on and impact. The case study
speciﬁcally seeks to:

The
Forum
for
African
Women
Educa�onalists (FAWE) is a pan-African NGO
whose mission is to promote the educa�on of
girls and women in sub-Saharan Africa. FAWE
partnered with the Danish Development
Agency (DANIDA) to oﬀer excluded and
marginalized girls and women opportuni�es
for alterna�ve and con�nuing educa�on; and
to provide girls with voca�onal skills in
previously male-oriented ﬁelds for increased
absorp�on into the labor market, as aptly
�tled

Figure 1: Speciﬁc Outlines that this
Case Study Seeks to Address

Economic Empowerment of Girls in PostConﬂict Situations through Technical and
Vocational Education and Training (TVET)

01
02
03
This case study examines best prac�ces
which emerged as a result of the Project in
four countries studied; Burundi, Liberia,
Sierra Leone, and Somalia from 2009 2014.
The Project was ini�ated to address apparent
Illustrate the overal
Provide evidence of
Outline gaps in
gender inequali�es in opportuni�es and best prac�ces and
the labor market
TVET provision
lessons learnt,
response to
and provide
resources and examined the gender
indica�ng
to
what
alterna�ve
recommenda�ons
responsiveness of pedagogy and policies in
extent educa�on
opprortuni�es of
for future priori�es
par�cipa�ng countries One glaring omission
policies, TVET
technical and
in TVET
voca�onal skills
programming and
was that educa�on and training systems ins�tu�ons, and
development
development.
were not responsive to the needs of the huge beneﬁciaries were
impacted by the
and,
number of out-of school girls in conﬂict
interven�on,
aﬀected states who became excluded from
the formal educa�on system. At the end of
both phase 1 and 2, the Project provided 894
out-of-school girls in post-conﬂict states the
opportunity to acquire technical, voca�onal
and entrepreneurship skills in order to
increase their prospects for employment in
the formal or informal sectors for them to
enhance their economic status and
contribute to na�onal development.

1

TVET policies were also found to have been
impacted on by the Project as they were
examined or revised at the governmental
level and institutional level to make TVET
more equitably accessible and beneﬁcial to
both women and men . Among the key
institutional changes were that Gender Task
Forces were established, national and
institutional policies examined, and codes of
conduct were established/amended to make
TVET gender responsive.

The research for the case study was gathered
through exis�ng documenta�on; two data
gathering surveys and ﬁeld visits undertaken
in Burundi, Liberia and Sierra Leone,
speciﬁcally designed to tease out relevant
informa�on. During the ﬁeld visits, surveys
and interviews were carried out with
beneﬁciaries, community members, ministry
personnel, TVET ins�tu�on personnel,
instructors,
FAWE
Na�onal
Chapter
representa�ves, and project managers to get
their perspec�ves and to ascertain the
impact of the Project. Through that, a
number of best prac�ces were iden�ﬁed
across the four countries.

Community advocacy and sensitization
played a paramount role in invigorating girls’
demand to enroll as well as in changing
societal stereotyped perceptions concerning
the participation of males and females in
TVET and their entry into the TVET oriented
employment sector.
Mass multi -media
campaigns were carried out, targeting all
members of the community, and national
campaigns that aimed to create space for
female graduates to enter the labor market in
their area of training.

Empowerment of women as well as
equipping them with new vocational skills
brought both intrinsic and extrinsic value,
increased capacity, and self-worth to
beneﬁciaries. The once disadvantaged and
despondent girls and women were found to
feel capable of serving society as well as
contributing to their socio -economic
emancipation as well as contribute
eﬀectively to their countries ’ development.
An additional output of the Project was that
nearly all of the beneﬁciaries interviewed
expressed triggered interest to continue with
their education with new or additional
vocational training and even advance to
tertiary level education.

Integrated in the TVET Project was the
Gender Responsive Pedagogy (GRP); a
teachers’ capacity development training
module and TUSEME (let us speak out), which
built the beneﬁciaries’ self -esteem and
strengthened their re solve to undertake the
TVET training.
Teachers, students, and
ministry personnel proﬁted from training and
contributed to quality, gender sensitive
teaching and learning.

The innovation of the Project was to use TVET
and entrepreneurial training as a means to
increase opportunities for girls and women to
attain employment or self -employment in
male dominated subjects and trades which
often have better economic value and higher
returns. The beneﬁciaries noted that they
had more opportunities to ﬁnd work due to
their skills acquired, internship opportunities,
and certiﬁcation or diploma earned, making
them more competitive and equal to their
male counterparts.

2

Despite the best prac�ces, a number of opportuni�es for improvement emerged from implementa�on.
Challenges faced included inadequate allowance to cover the required basic needs of beneﬁciaries due
to high poverty levels, which aﬀected capacity to provide for transporta�on costs, childcare and personal
well-being: unequal or inadequate levels of formal educa�on and language barriers, and implementa�on
delays in the project. In addi�on to challenges in implementa�on, this study is limited as it was challenging
to establish how many students have been absorbed into the labor market due to inadequencies in data
management by the chapters. Despite the constraints, the successes exceed the challenges by far.
Strategic planning and recommenda�ons call for par�cipa�ng countries to scale up Projects such as this,
and for other conﬂict-aﬀected and post-conﬂict countries to establish these innova�ve programs. To
ensure that the strategy to include marginalized girls and women into the labor market, increase access
to con�nuing and higher educa�on for high-achieving beneﬁciaries, as well as equip them to contribute
to rebuilding their countries in context with na�onal needs, a set of integral factors are required. Brieﬂy,
they necessitate: country speciﬁc context program design; rigorous program monitoring and evalua�on;
quality teaching and learning with gender-balanced pedagogy (GRP, TUSEME, gender friendly learning
environments); advocacy and sensi�za�on, caring for the holis�c needs of beneﬁciaries; ownership,
strengthening and reform of policy; and enhanced linkages to employment, enterpreneurship and
the labor market.
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2.0

Background and Issues

The Economic Empowerment of Girls in PostConﬂict Situa�ons through Technical and
Voca�onal Educa�on and Training (TVET)
Project will therefore be discussed in the
context of it contribu�ng lessons for
accelera�ng progress towards SDG 4.5, “By
2030, eliminate gender dispari�es in
educa�on and ensure equal access to all
levels of educa�on and voca�onal training for
the vulnerable, including persons with
disabili�es, indigenous peoples and children
in vulnerable situa�ons”.1

In this case study, FAWE will present best
prac�ces of a programma�c interven�on in
four conﬂict-aﬀected countries in partnership
with the Danish Development Agency
(DANIDA) to oﬀer girls and women the
opportunity to acquire technical and
voca�onal skills previously dominated by
males, and increase their chances of being
included in the labor market and a�ain
increased economic empowerment.

At the �me of the Project signing, an
es�mated 39 million of the 77 million
children out-of-school lived in conﬂictaﬀected areas.
This staggering ﬁgure
illustrates the situa�on of children who have
missed school due to conﬂict or have never
enrolled. Girls are at a further socioeconomic disadvantage in many cases, and
have a higher likelihood to turn to risky or
unsustainable behavior to earn a living.2 In a
United Na�ons Children’s Fund (UNICEF)
press release from January 12, 2016, it is
noted that almost 1 in 4 of the 109.2 million
children of the primary and lower secondary
age are living in conﬂict zones.3 The
Con�nental Educa�on Strategy for Africa
2016-2025 further supports both a focus on
gender as well as TVET in the strategic
objec�ves. Speciﬁcally, strategic objec�ve
number 5 states: “Accelerate processes
leading to gender parity and equity”; and
objec�ve 8 seeks to: “Expand TVET
opportuni�es at both secondary and ter�ary
levels and strengthen linkages between the
world of work and educa�on and training
systems”.4 There has been a great deal of
evidence which demonstrates the gender
disparity in TVET. The access to TVET
programs as well as the opportunity to gain
the skills for certain occupa�ons which are of
higher economic value/returns remains
biased. This leads to the greater issue of
gender inequali�es at work and the society.
It is es�mated that the number of female
students in voca�onal programs is at 44%.5

The project equipped beneﬁciaries with the
capacity to contribute to rebuilding their
countries in a meaningful way. In addi�on to
TVET training and entrepreneurship skills, the
Project provided some scholarships for
con�nuing educa�on, establish strategic
alliances amongst key stakeholders, and
carried out community and policy advocacy
to include females in male oriented TVET and
employment opportuni�es. Given that not a
single sub-Saharan African country met the
5th Educa�on for All goal of gender equality
and equity in 2015, the world community set
new goals and target to be met in 2030. The
African Union customized the Sustainable
Development Goals (SDGs) through the Africa
Agenda 2063, and among its aspira�on is

An Africa where Development is
People-Driven, Unleashing the
Potential of its Women and Youth.

4
United Na�ons. Sustainable Development Knowledge Pla�orm.
Accessed at: h�ps://sustainabledevelopment.un.org/sdg4
1

Gaps in
educa�on
and
training
were taken into account from a gender lens,
where the mismatch between TVET courses
and trades for girls and the needs of the
economy were seen. Determina�ons were
made to increase economic empowerment
and learning for girls through increased
enrollment in the subject areas which would
lead
to
greater
opportuni�es
for
employment. For the Project, ins�tu�onal
capacity assessments were conducted, and
ins�tu�ons selected based on their capacity
and capability to provide relevant courses for
girls.

The program contributed to increased female
enrollment and achievement of girls and
women through quality focused teaching and
learning through TVET, remedial and
accelerated courses, and con�nuing
educa�on towards higher degrees and
cer�ﬁca�on.
It is the purpose of this case study to share
best prac�ces that emerged from an
innova�ve Project that successfully equipped
out-of-school girls in post-conﬂict countries
with social and economic empowerment
skills through TVET, and raised their capacity
to contribute to individual, community and
na�onal development. The innova�on stems
from the program aiming to include girls and
women in TVET skills development in subject
areas previously perceived to be solely for
the males, and is context speciﬁc according to
the na�onal and local needs. The program
targeted some of the most disadvantaged
and marginalized girls who had dropped outof-school due to poverty, pregnancy, lack of
capacity to graduate to the next class, being
overage due to armed conflict, and so forth.

This included
an examina�on of
economic priori�es and market demands,
curricula, exis�ng support mechanisms for
girls, teaching and learning infrastructure,
staﬀ, and working rela�on with businesses
and entrepreneurs The selected ins�tu�ons
signed memorandums of understanding with
FAWE to detail the roles and responsibili�es
of ins�tu�ons, students, ministries of
educa�on, and parents of beneﬁciaries.
Ins�tu�ons par�cipated in gender awareness
workshops to ensure mechanisms are in
place to support girls. Advocacy campaigns
were held in each country to sensi�ze
communi�es, incite applica�on and
enrollment, and make the greater public
aware of the need for gender inclusivity in
TVET and the world of work.

In partnership with DANIDA, FAWE
undertook the innova�ve TVET program,
which beneﬁ�ed 894 out–of-school girls. In
addi�on to the girls, the Project aimed to
inﬂuence community members and provide
training for instructors in gender responsive
pedagogy (GRP) as well as addi�onal proven
gender sensi�ve programs.

This study examines 4 of the countries as
implementa�on in Guinea is ongoing.
Documenta�on surrounds: achievements,
best prac�ces, and bo�lenecks, to share with
other countries. The increased economic
empowerment of girls has the capacity to
impact socie�es from one individual,
upwards to the na�onal, regional, and
con�nental level.
As the Project has
culminated, documenta�on of good prac�ces
across four countries will allow for scaling up
and replica�on in both the Project countries
as well as with the FAWE network at large.

The program was implemented in two phases
between 2009 and 2013; Burundi, Liberia,
Sierra Leone, Guinea and Somalia,
respec�vely At the start of the project, TVET
policy assessments were conducted as well as
mapping of the employment needs of the
countries.

2015. African Union. Con�nental Educa�on Strategy for Africa
2016-2025. Accessed at:
h�p://www.au.int/en/documents/29958/con�nental-educa�onstrategy-africa-2016-2025.
5
2016. UNESCO/UNEVOC. Interna�onal Center for Technical and
Voca�onal Educa�on and Training. 2016. TVET for Gender
Equality. Accessed at:
h�p://www.unevoc.unesco.org/go.php?q=TVET%20for%20gender
%20equality.
4

2009. Forum for African Women Educa�onalists. FAWE and
DANIDA partner to empower out-of-school girls in conﬂict-aﬀected
states. Accessed at:
h�p://www.fawe.org/news/news/ar�cle.php?ar�cle=1.
3
2016. UNICEF. Press release. One in four children in conﬂict
zones are out of school. Accessed at:
h�p://www.unicef.org/media/media_89782.html.
2
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3.0

Goals and Objec�ves

The overall goal of the case study is to showcase ecidence based best prac�ces gathered from the

Figure 2:

Economic Empowerment of Girls in Post-Conﬂict Situations
through Technical and Vocational Education
and Training Project

This case study speciﬁcally seeks to:

a.

Illustrate the lessons learnt, with regards to what extent educa�on policies,
TVET Ins�tu�ons and beneﬁciaries were impacted by the interven�on;

b

Highlight the best prac�ces that emerged from implementa�on of the TVET Project

c

Provide examples of the labor market response to alterna�ve opprtuni�es of
technical and voca�onal skills development; and

d

Outline gaps in TVET provision and provide recommenda�ons for future priori�es
in TVET programming and development.

The output is a comprehensive case tudy covering the outcomes of the four-country Project, and with proﬁled
best prac�ces and lessons learnt from implementa�on.

01

Figure 3:
Specific
objectives
of the
Project

Establish partnerships with TVET
ins�tu�ons to enrol girls and create
enabling learning and training
environments for them.

05
Inﬂuence na�onal TVET policies and
plans so that they are responsive to the
needs of girls and young women.6

02

04

Build the skills of TVET staﬀ in
gender responsive pedagogy to
be�er address girl’s needs in
their ins�tu�ons

Link girls gradua�ng from TVET
ins�tu�ons with businesses so they
are absorbed into the labour market.

03

Encourage communi�es to ac�vely
support TVET ini�a�ves for girls,
especially in non-tradi�onal sectors.
6

2016. Forum for African Women Educa�onalists. Phase 2:
Project Comple�on Report Submi�ed to DANIDA. Economic
Empowerment of Girls in Post-Conﬂict Situa�ons through Technical
and Voca�onal Training.

6

4.0

Methodology

data collec�on of experiences (Burundi,
Liberia, and Sierra Leone). Although the
report is largely drawn from qualita�ve data,
quan�ta�ve comparisons are also drawn.
Results are triangulated to include the
literature review, interpreta�on of survey
responses, and personal tes�monials. Due to
�me limita�ons, it was determined that 2
TVET ins�tu�ons be visited in each country.
In Somalia, ﬁeld visits were carried out
directly by independent development
consultants hired by FAWE Somalia and
based in Somalia. The analy�cal por�on of
the report consists of an overall comparison
of the experiences documented by the FAWE
countries.

This report on best prac�ces learned from the
Economic Empowerment of Girls in PostCoﬂict Situations through Technical and
VocationalEducation and Training (TVET)
Project is based on a literature review of
background documenta�on, ﬁeld work, and
two surveys designed for data collec�on in
the four countries. Commencing with a
literature review, and through consulta�on
with FAWE Regional Secretariat, as well as
the Na�onal Chapters (NCs), a determina�on
was made on the speciﬁc methodology of the
report as well as deﬁne what informa�on
needs to be teased out from the four
countries. This led to the design of the tools,
templates, and other data collec�on
instruments created for both good prac�ces
and tes�monials.
Following the ini�al
research and literature review, two separate
surveys were designed to elicit informa�on
during ﬁeld visits (refer to Appendices A and
B). The surveys focused on two areas:
i)
ii)

Certain limita�ons of the report should be
taken into account, such as lack of cohesive
background documenta�on and Project
reports at the country level and for the
culmina�on of phases 1 and 2. It must be
noted that the Project ended in 2013, leaving
a gap of three years resul�ng in diﬃcul�es to
obtain data. End of project reports at the
country level and end of phase reports did
provide for a baseline of data, however data
reported was not consistently gathered
across all countries. In addi�on to the
background documenta�on, the informa�on
in this document was largely drawn from ﬁeld
work in the four countries. The report was to
be completed adhering to a very �ght
�meframe, and the informa�on gathered
was reliant on the �mely responses of
Na�onal Chapters (NCs). One of the eﬀects
seen by post-conﬂict and conﬂict-aﬀected
countries is that technological infrastructure
(electricity, internet, telephone lines) are
intermi�ent in the countries. Equally limi�ng
is the lack of reported empirical evidence to
iden�fy the number of beneﬁciaries who
gained formal or informal employment
following gradua�on is not available.

Best Prac�ces ensuing from
implementa�on, and
Tes�monials from beneﬁciaries

Stakeholders targeted by the surveys
Individual beneficiaries, Teachers,. TVET
training institution directors/managers,
Ministries of education, Community
members (including parents and local
officials), Employers of the beneficiaries,
and FAWE national coordinators.

The stakeholders ques�oned oﬀered a broad
view of the Project, established best
prac�ces,
bo�lenecks,
and
made
recommenda�ons in regards to the program,
which largely concluded in 2013. Field visits
further allowed for an in-depth qualita�ve

7

However, this study addressed these
limita�ons in the areas of lessons learned and
recommenda�ons for future programs of this
kind. Anything that is considered common
knowledge or outside the scope of the ﬁeld
work or surveys are cited accordingly.

5.0

Analysis and Interpreta�on
of Results

The Project targeted the most disadvantaged
and marginalized girls and young women who
were no longer enrolled in school. For girls
and women living in conﬂict-aﬀected
countries in sub-Saharan Africa, their access
to educa�on resources and opportuni�es are
limited by increased vulnerability to violence
and discrimina�on. Without requisite
educa�on and training, they fail to earn a
livelihood and contribute to the labor market.
During periods of conﬂict, many students are
out-of school (males and females). School
infrastructure can be aﬀected; and
psychological trauma�za�on, violence, and
insecurity are felt by students and society
overall. Following conﬂict situa�ons, many
students are le� unable to cope with the
formal system, lag behind, and illiteracy rates
increase. It has been argued that TVET can
have a tremendous posi�ve impact on these
countries. Girls and women tend to be
excluded or further marginalized as some
have been aﬀected by early pregnancy,
forced marriages, and other vulnerabili�es.

The surveys conducted in four countries with
109 interviewees, revealed that the students
who joined the Project came from varying
levels of educa�on, yet they shared many
commonali�es. Some girls only reached a
primary school level of formal educa�on
when they dropped out, others had taken
the secondary school examina�on but did not
pass, and a third category had actually
possessed secondary school cer�ﬁcates. The
vast majority of these girls were found si�ng
idle at home for up to a period of years, while
others engaged in small work such as housekeeping, agricultural work, and pe�y trade or
business or simply occupied by care du�es in
the family. The advocacy campaigns of the
Project emphasized the need for the girls in
diﬀerent communi�es to take advantage of
the TVET program as an alterna�ve method
to increase knowledge and skills for
employability in career ﬁelds, which
previously had been assumed to be geared
towards their male counterparts. Unique
methods of advocacy campaigns were used
to sensi�ze communi�es, through church
announcements, community informa�on
campaigns, elders, and religious leaders
simply spreading the word throughout
communi�es. One campaign, in par�cular
proved to be very inﬂuen�al, “It’s Not Too
Late” a�racted many girls in Liberia and
Sierra Leone to seek these opportuni�es.

TVET provision in post-conﬂict countries has
included non-formal training and skills
development, along with the necessary
elements of life skills and literacy. O�en, the
gender component of TVET in post-conﬂict
countries has not been a major area of focus
despite
the
vulnerabili�es
and
marginaliza�on of females. With postconﬂict and reconstruc�on, focus should be
placed on ac�vi�es which compensate for
gender dispari�es (rights, educa�on,
resources, and power); an economic
approach which address the economic and
governance programs (leadership, labor, and
talent); and gender-oriented ac�vi�es to
change inequali�es and conﬂict -aﬀected
socie�es into peaceful socie�es of respect
and equality.7

2013. The Associa�on for the Development of Educa�on in
Africa. A Compara�ve Case Study on Gender and Technical and
Voca�onal Skills Development in Liberia and Sierra Leone: From
7

In the conﬂict-aﬀected and post-conﬂict
countries represented in this study, girls
came from situa�ons whereas educa�on
opportuni�es were non-existent. Drop-outs,
usually due to poverty and lack of capacity to
pay school fees, familial decisions not to
enroll girls as they were deemed less likely to
beneﬁt from schooling than boys, or
exclusion circumstances such as unintended
pregnancy, o�en le� girls shunned by
families, society, and schools themselves.
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Policy to Prac�ce. A�ained at:
h�p://www.adeanet.org/triennale/eng/index.php?categoryid=83

Once communi�es began to see that women
were capable of succeeding in these ﬁelds,
individual families and the public began to
have a great change in a�tudes. Refer to
Figure 4 for the percentage of out-of-school
boys and girls at the lower secondary level in
three of the four countries examined. No
data was available for Somalia for the �me
period, and is therefore not included in the
graph. The need for expanded and innova�ve
manners to increase both learning
opportuni�es and capacity to compete and
enter the labor market for girls is apparent.

Other beneﬁciaries were urged by a
neighbor, family member, or peers. There
were instances when some girls had to assert
themselves to family members in order to
sign up for the program as cultural
stereotypes exist largely in the locales. The
fact that girls took steps to par�cipate in
courses that were predominantly masculine
was ini�ally a hindrance to enrolling in the
courses, as both ins�tu�ons and community
was ini�ally a hindrance to enrolling in the
courses, as both ins�tu�ons and community
members were biased against the women.

The Project has allowed TVET to serve as a
trajectory towards quality lifelong learning
for those who require it the most.

9

Figure 4: Number of Lower Secondary Out-of-School Children between 2007-2013 (Source:
UNESCO Institute of Statistics)

Percentage of Lower Secondary Aged Out of School Children (2007-2013)

1

Burundi

2

Liberia

3

Sierra
Leone

Boys

Girls

21.8% 30.03%

23.8%

22.52%

26.1%

28.56%

Within the program design of the Project, quality training and learning remained a paramount
factor. Perhaps the most impressive result was that each beneﬁciary interviewed expressed
interest in con�nuing learning whether through other TVET courses or to upgrade their
qualiﬁca�ons through higher educa�on. With respect to the Project impact, targe�ng the most
disadvantaged girls and women with alternate means of educa�on had very promising outcomes,
including changing life chances. Provision of 894 scholarships to girls and young women to learn
and increase their skills in those ﬁelds usually reserved for men led to great empowerment, and
to notable shi�s from the nega�ve societal stereotypes to acceptance of female capabili�es. For
beneﬁciaries themselves, the skills gave them a diﬀerent outlook on their individual capabili�es.
The possibili�es of raising their socio-economic status not only in terms of personal monetary
wealth but also causing change in the na�onal development indices inspired the beneﬁciaries
even further.
10

5.1. Country Proﬁles for the Project
In the following sec�ons of this report, a speciﬁc focus on programming aspects of the four counries will
be discussed, as well as in-depth examina�ons of the various best prac�ces and bo�lenecks will be shared.
Commonali�es as well as diﬀeren�ated experiences will then lead to the sec�on on implica�ons and key
lessons for enhanced policy recommenda�ons.

5.1.1.

Burundi

Burundi par�cipated in the ﬁrst phase of the Project, from 2010-2012. FAWE Burundi partnered with8 TVET
ins�tu�ons, and 182 students. Out of the 182 students, 115 oﬃcially received cer�ﬁca�on from the Ministry
of Educa�on associated with TVET. The Project assisted 65 students with addi�onal support in learning
skills and language training in French to boost their capacity before star�ng TVET courses. In Burundi, beneﬁciaries interviewed mainly studied carpentry and masonry. The ﬁeld surveys represented in this study were
located at the Centre d’Enseignement de Mihigo and the Centre d’Enseignement de Bubanza. One aspect
of the Burundi program was suppor�ng girls to gain access to business opportuni�es. Project management
procedures and skills were taught to enable the students to request ﬁnancial support from banks and
private ins�tu�ons. GRP and TUSEME were held for 22 teachers, and the models were replicated. The
survey results yielded further informa�on 9on posi�ve prac�ces that worked in Burundi. Responses from
the beneﬁciary level to the ins�tu�on and ministry illustrated that the most important result of the program
was the fact that girls were able to learn something while coming from an extremely disadvantaged situa�on.

CARPENTRY

37

Figure 5
BURUNDI
BENENEFICIARY
AREAS OF
SPECIALIZATION

MASONRY

No. of
Beneficiaries

78

in Phase 1:

182

Number of beneficiaries who
received certificates

8

Number of beneficiaries who
received certificates

CAPACITY BUILDING

The empowerment beneficiaries felt that learning
increased their beliefs in their futures as well as the
actual capacity to carry out a job. The overwhelming
mantra of each beneficiary was that what men can
do, women can also do. This trickled into their
communities where attitudes and former stereotypes began to change, and the trainees as well as
community members had gained confidence in their
skills.
8

2013. Forum for African Women Educationalists. End of Project
Phase 1: Narrative Report. Submitted to DANIDA. Economic
Empowerment of Girls in Post-Conflict Situations through
Technical and Vocational Training.
.

“

65

Number of beneficiaries who went
for capacity building sessions to
prepare them for further TVET
training modules at different levels

The project was really good because I stopped my
schooling in primary because my parents couldn’t pay
my school fees. At church they announced that FAWE
had a Project for learning masonry. People mocked me
at ﬁrst saying women can’t climb a roof as it is too risky.
After, people realized that women can build houses. My
husband and I built our own house together and for this
I am very proud.
Godelieve Niybigira (Centre d’Enseignement de Mihigo)
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5.1.2.

Liberia

Liberia par�cipated in the ﬁrst and second phases of the Project. The Project commenced in 2009, and as
implemented from 2010-2012 during phase 1. The second phase of the program was halted in Liberia due
to the Ebola breakout in 2013.
In Liberia, TVET skills covered carpentry, electricity, masonry, plumbing, electronics, agriculture, auto mechanics, shoe making, heavy duty mechanics, refrigira�on and air condi�oning, welding and fabrica�on, dra�ing,
electronics engineering, civil engeneering and automo�ve engineering. The 150 beneﬁciaries during the ﬁrst
phase were provided with prac�cal materials in addi�on to theory for subject areas, and many girls were
supported with internships.

Table 1: Liberia Beneﬁciary Areas of Specialization
Areas of
Specializa�on

Number of
Beneﬁciaries in
Phase 1

Number of
Beneﬁciaries in
Phase 2

Plumbing

25

22

Masonry

13

8

Electricity

21

14

Carpentry

7

Electronics

7

17

Agriculture

4

21

Auto Mechanics

9

19

Shoe Making

3

Heavy Duty Mechanics

8

Refrigera�on/Air Condi�oning

1

Welding & Fabrica�on

2

Dra�ing

2

Electronics Engeneering

17

Civil Engineering

12

Automo�ve Engineering

11

Electrical Engineering

3

Mecahnical Engineering

4

Agriculture

1

Total :

150

4

116

266

Combined Total of
Phase 1 and Phase 2

9

11

12

10

Ibid
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FAWE Liberia worked closely with the Ministry of Youth and Sports to develop a teacher code of conduct
which was lacking in the country. The code of conduct was developed to ensure that ethical standards were in
place to guide the behaviors of beneﬁciaries and teachers, as well as to demand a high level of professionalism.
FAWE Liberia was extremely ac�ve in advocacy campaigns and community sensi�za�on, campaigning for gilrs’
educa�on and skills building. 11
The second phase of the Project targeted an
addi�onal 100 beneﬁciaries, yet actually
trained 116. During the second phase, the
same subject areas were covered. All girls were
trained in TUSEME, which enabled them to
iden�fy, analyze, and speak out on issues in
society as well as the marginaliza�on of
women which impedes their development.
GRP had been conducted during the primary
phase, and refresher courses provided during
the second. Seventy of the 116 girls received
internships, and 35 were also supported by the
“Earn and Learn” ini�a�ve which provided for
uniforms, startup kits, and cer�ﬁcates. FAWE
Liberia ensured ministries were par�cipa�ve,
and in a�endance at a workshop on gender
policy and advocacy. This led to the iden�ﬁca�on of gender gaps in TVET policy and the recogni�on and willingness of the Ministry to examine policy needs.12 The ﬁeld work conducted for this documenta�on surrounds two
training ins�tu�ons: the Murialdo Voca�onal Training Ins�tute and the Liberia Opportunity Industrializa�on
Center. During the visits to the two ins�tu�ons in Monrovia, interviews were carried out u�lizing the surveys. As
in Burundi, the beneﬁciaries and community members were very proud of the results of the training opportunity. The students felt highly empowered and gained feelings of independence. Many of the disadvantaged and
earlier disregarded girls now serve as role models within their families and communi�es. A very posi�ve
outcome was following their comple�on of TVET, the beneﬁciaries wanted to con�nue to learn more and at
higher levels. The male students at the TVET ins�tu�ons also admired the girls and o�en provided assistance to
them.
An interview with the Assistant Minister of TVET, Honorable Saku Dukuly, further clariﬁed the hopes to increase
TVET opportuni�es in the country overall, without any bias as to gender. He expressed his apprecia�on for
FAWE’s involvement no�ng that the program has helped many in skills development as well as accelerated
learning programs. Discussing the fact that girls were role models even in courses such as auto mechanics, he
indicated that many more girls were now signing up for these types of courses. As Assistant Minister, he drew
a�en�on to comple�on rates, although many students completed secondary school, they did not pass their
examina�on and were le� with no diploma and no employable skills. Moreover, Honorable Saku Dukuly
discussed the necessity to involve the private sector as well as ensure that skills learned will lead to employment
by matching the needs of the labor market. The discussion also included the need to convene inter-ministerial
discussions to enable TVET course linkages more directly with the context speciﬁc needs of the labor market.

“

Before this, I thought only men could acquire TVET
skills. I never knew women could also do TVET until FAWE
came in with the scholarship for girls and women. Looking
at the whole Project, the biggest impact made was
empowering girls and women.
Theresa Kiah, Liberia (Opportunity Industrialization Center)

11

2013. Forum for African Women Educationalists. End of
Project Phase 1: Narrative Report. Submitted to DANIDA.
Economic Empowerment of Girls in Post-Conflict Situations
through Technical and Vocational Training.
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5.1.3.

Sierra Leone

Five ins�tu�ons par�cipated in the project in
Sierra Leone during Phase 1 (2010-2012). One
hundred and ten beneﬁciaries were selected
and awarded scholarships to a�end TVET
courses. The subject areas of the courses
included plumbing, masonry, electrical, building, agricultural survey, mechanical, air-condi�oning, motorvehicle, pain�ng, automobile,
metal works, and compu�ng FAWE Sierra
Leone provided grants to all ﬁve ins�tu�ons in
2012/2013 to pay for na�onal examina�on
fees.

Table 2: Sierra Leone Beneﬁciary Areas
of Specialization
Areas of
Specializa�on

Number of
Beneﬁciaries

Mechanical

3

Agricultural Survey

2

Air-Condi�oning

7

Automobile

12

Building

14

Compu�ng

19

Electrical

38

Masonry

2

Metal Works

4

Motor vehicle

4

Pain�ng

3

Plumbing

2

Total::
Total

110

Materials were provided to ins�tu�ons for
hands-on prac�cal work to assure that beneﬁciaries have applicable skills as opposed to
theory alone. Mentoring programs in Sierra
Leone have posi�vely impacted the students
with decision making, leadership, nego�a�on,
self-control, self-conﬁdence, asser�veness, and
TUSEME (”let us speak out”. FAWE Sierra Leone
addi�onally made an impact on their support
for their daughters taking the TVET courses.
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Similar to Liberia, Sierra Leone par�cipated in
advoca�ng for a code of conduct. A workshop
was held to mobilize and sensi�ze the community, and was a�ended by community members, lecturers,
parents, and religeous leaders to understand their roles with regards to the rights of women in TVET. Advocacy
campaigns also included “It’s Not Too Late” to gain14community support through radio programs, and the
produc�on and dissemina�on of advocacy materials. The surveys were carried out in Freetown at the Government Technical Ins�tute and the Murialdo Voca�onal Training ins�tute. As with the other countries
surveyed, the beneﬁciaries and other stakeholders noted the empowerment achieved through the training.
The pride of learning a skill and being able to do something was a major achievement. The beneﬁciaries
discussed the transforma�on from si�ng at home doing nothing to having the capacity to earn a living and be
responsible for their lives and well-being of their families. Similar to the other par�cipa�ng countries, the TVET
courses ins�lled the desire to con�nue learning either in other TVET courses or in higher educa�on ins�tu-

“

The position I am in now I didn’t even dream of. I
have my certiﬁcate in secondary and diploma in secretary
school. The program helped me from the lower level to the
higher level. I can now read, write, and work with computers.
I want to further my cause and do my Masters degree. The
most important part of the FAWE DANIDA program is that
it empowers women.
Rachel Kamara, (Murialdo Training Institute)

13
2013. Forum for African Women Educationalists. End of Project
Phase 1: Narrative Report. Submitted to DANIDA. Economic
Empowerment of Girls in Post-Conflict Situations through Technical
and Vocational Training.
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5.1.4. Somalia
FAWE Somalia par�cipated in phase 2 of the
Project, to provide training and entrepreneurial skills to 150 beneﬁciaries. Implementa�on was carried out over a 3 year period.
Somalia partnered with 3 ins�tu�ons for the
Project; subject areas included motor
mechanics, ICT and basic accoun�ng, commerce and banking, and oﬃce management.
In line with the other two countries who
par�cipated in phase 2 of the Project, the
beneﬁciaries were trained in TUSEME.
Furthermore, GRP training was carried out as
well as six days of gender awareness. FAWE
Somalia and the Gender Unit worked closely
to carry out the GRP workshop. This study
conducted ﬁeld surveys at two of the three
ins�tu�ons: School of Professional Studies and
Services and the Skills for Youth Center.

Table 3: Somalia Beneﬁciary Areas
of Specialization
Areas of
Specializa�on

Number of
Beneﬁciaries who
received cer�ﬁcates

Motor Mechanics

25

ICT & basic Accoun�ng

25

Commerce & Banking

50

Oﬃce Management

50

Total
Total::

150

15

Grants were used to purchase needed items by the ins�tu�ons to facilitate quality teaching and learning. For
example, computers, a photocopier, chairs and textbooks were purchased at the School of Professional Studies
and Services. At the policy level, gender was mainstreamed into the TVET Na�onal Policy. Moreover a TVET
16
Na�onal Qualiﬁca�on Framework was developed and a TVET Working Group was established. In Somalia, the
surveys were completed with par�cipants from the School of Professional Studies and Services and the Skills
for Youth Center through independent consultants with FAWE Somalia.
As with the other countries, the beneﬁciaries stated they were most proud that they learned a skill. Conﬁdence
was gained and they discussed their previous despondence turned to a new outlook on the premise that they
could have a new and diﬀerent future. As opposed to previous feelings of being undervalued, they also
became role models in their communi�es. Somalia diﬀered from the other par�cipa�ng countries as many
students used the opportunity of the TVET diplomas for entrance into higher learning ins�tu�ons, at which
many students enrolled. In so far as community a�tudes and stereotypes changing, Somalia has adapted at a
slower pace. There are s�ll some community members who do not believe in the need to educate girls and
women. As a whole, the program was highly appreciated by the beneﬁciaries, ins�tu�ons, and community. The
level of awareness of how essen�al the centrality of TVET for economic empowerment of both genders in the
country has risen.

“

Before I joined, I didn’t know how to manage
and keep records of the ofﬁce, I obtained skills
and techniques. I have been dreaming my lifetime
to graduate with a diploma in ofﬁce management.
This has really changed my way of thinking and
growing. Today I have my diploma in ofﬁce
management.
Hamdi Abdi, (School of Professional Studies and
Services and Skills for Youth)

Ibid.
2016. Forum for African Women Educationalists. Phase 2:
Project Completion Report Submitted to DANIDA. Economic
Empowerment of Girls in Post -Conflict Situations through
Technical and Vocational Training.
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5.2. Posi�ve Impacts of Increasing TVET for Girls and Women
The innova�ons of the Project not only increased educa�onal opportunity for females in
tradi�onally male oriented courses, it changed the way that communi�es and socie�es perceived
the roles of men and women in the work force. There were many commonali�es from the impact
of the Project in the four countries researched. The list delineated below highlights major
achievements, and are arranged hierarchically in order of importance.

Figure 6: Major Achievements from Positive Impacts of Increasing TVET for
Girls and Women

01

Empowerment

02

Opportunity to learn

03

The beneﬁciaries targeted were marginalized
and in need of interven�on

04

Breaking the gender barrier through training
in steriotypical male trades

05

Gradua�ng beneﬁciaries a�ained cer�ﬁca�on
or diplomas

06

Girls inspired to further educa�on a�er TVET

07

Beneﬁciaries gained more opportuni�es to
ﬁnd work

08

Societal percep�ons progressed in greater
gender awareness

09

Policy improvement (governmental and
ins�tu�onal)

10

Advocacy raised community awareness and
support

11

Quality educa�on and training: teacher and
student pedagogy became gender inclusive
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5.2.1.

Empowerment

As a result, the vast majority cited having the
opportunity to learn a new skill or trade as of
utmost importance to them. Many of the girls are
s�ll seeking permanent employment, yet they
a�ested to having a renewed sense of hope. The
vast majority were not only excited to have had
the opportunity to learn a new trade, they also
want to partake in new learnning or advance to
higher educa�on. They interjected the need for
similar Projects to further their plight and advocated for inclusion of other girls in a dis-advantaged situa�on. A few remarked that since they
had fallen pregnant, they were placed
out-of-school and the outskirts of society, and
felt very ashamed. For these individuals to be
selected for the program speciﬁcally, due to
their situa�on, was something they never envisioned. They remarked how apprecia�ve they
were of the program to come in and save their
lives and oﬀer them new opportuni�es through a
renewed access to educa�on. The Project had a
tremendous impact on inspiring con�nuous
lifelong learning.

Given the reality that all of the beneﬁciaries were
from very disadvantaged situa�ons, enrollment in
TVET became a tremendous strength for each
individual beneﬁciary. At a personal level, the
beneﬁciaries were not content with their bleak
situa�ons, yet had neither the opportuni�es nor
the means to do anything about their circumstances. Securing the scholarship was only the ﬁrst step
towards TVET cer�ﬁca�on and skills development.
They faced the challenge of catching up to the
educa�onal level needed to start to succeed in their
coursework. Overcoming this obstacle and the
challenge of learning new skills (previously dominated by males) allowed the girls to take pride in
their achievements. Out of over 100 girls and
women surveyed and interviewed, each pointed
out diﬀerent aspects of feeling greatly empowered
by par�cipa�ng in the Project.
The ins�tu�on (directors, teachers, trainers, counselors) and community members also highlighted
that this was the most signiﬁcant outcome of the
Project. Girls and women who had felt hopeless
now have a futuris�c outlook on life, and feel
empowered to lead their lives as such.

5.2.2. Opportunity to Learn
The second largest outcome of the Project was that
the beneﬁciaries were accorded opportuni�es to
re-enter school and learn. Of interest is that the girls,
although all out-of-school, came from varying
levels of formal educa�on, yet because the training
was tailored to the learning needs of learners with
various academic levels, the learning outcomes were
evened out. Although some had dropped out at the
primary level, others had passed the secondary
school exam but lacked ﬁnances to proceed to ter�ary level, each found the customized training relevant.

17
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Ibid.

“

One of the beneﬁciaries arrived at the
survey interview carrying a pump she had
learned fow to take apart and repair, and
stated that she was very proud to have
learned this skill.

5.2.3. The Beneﬁciaries Targeted Were
Marginalized and in Need
of Interven�on
As discussed brieﬂy in this study, conﬂict and post-conﬂict situa�ons increase likelihood of being out of
school. Therefore giving out-of-school girls in such situa�ons the opportunity to learn skills and become
marketable, opens futures with unlimited possibili�es. Interviews with the girls and women gave a snapshot of the life and situa�on of these girls and young women prior to being enrolled. All the beneﬁciaries
selected were ba�ling with more than one of the following constraints.

Irregular school a�endance, poor
learning environments, low educa�on
quality and periods of exclusion for those
in refugee camps aﬀected many girl’ performance, and inability to pass qualiﬁcation examina�on entails failure to
transi�on to the next level.

Most African socie�es are inherently
discriminatory against girls and women
due to their gender. During emergency
situa�ons, resources and opportuni�es
become scarcer, which exacerbates
girls’ and women’s exclusion.
Conﬂict and post-conﬂict
period is rather disorien�ng
for families and o�en causes
changes in the social and economic
status. This, in turn exerts obliga�ons
to all able bodied family members to
generate and contribute to family
income by working in the ﬁelds/pe�y
businesses, as a result, school
a�endance become secondary.

Conﬂict and post-conﬂict
situa�ons greatly increase the
risk of sexual violence and exploita�on of women and girls. As a result
of heightened insecurity, some of
the girls fell vic�ms of sexual abuse
or exploita�on and many became
pregnant as a consequence which
led to being pressured or forced
to drop out by school authori�es
and/or families.

Many children and youths
are le� orphaned and o�en
des�tute, with no ﬁnancial
resources to stay in school.

Household poverty and
inability to pay school fees,
mainly due to loss of family
assets or livelihood during
conﬂict.

Figure 7: Constraints beneﬁciaries faced.
and succeeded. Solu�ons improvised were
baking items at home and selling them at school
to gain money, while others relied on the kindness of others more fortunate to share small
food with the. In succinct, another great success
of the Project was providing the most marginalized girls in society the knowledge and skills
needed to provide for a longer term employment.

Enduring such hardships, o�en mul�ple for some
beneﬁciaries, le� a number of girls in despair. Even
a�er being selected for the training, the girls and
young women con�nued to face other hardships
and were at risk of dropping out due to not having
money to buy food or provide for childcare, as
needed. Some interviewees confessed that hunger
o�en made them feel dizzy in class, making it hard
to concentrate, yet they persevered
18

5.2.4 . Breaking the Gender Barrier through
Training in Once Stereotypical
Male Trades
The highly innova�ve aspect of the Project was the recruitment of girls and women into male
dominated ﬁelds. This was done in congruency to meet the needs of the labor market, with the
aim at training, course comple�on, and capacity to enter into gainful employment The courses
varied from oﬃce management and secretarial school to electrical engineering and heavy duty
machinery. Aside from the issue that the courses oﬀered had been previously considered for
boys and men, girls themselves ini�ally perceived enrolling in TVET itself as more appropriate for
males. It took massive eﬀorts of community advocacy to change these perspec�ves, as well as
training teachers and ins�tu�ons with the appropriate pedagogy, females were excited to enroll.
Three of the countries encountered li�le resistance at being accepted at the community level as
well as to perform their du�es. In Somalia however, one challenge was eradica�ng remaining
preconceived ideas that these were not appropriate courses for women, or that it is not the role
of the women to be educated. However, the large majority were accepted by. society and
reported being pleased to have learned their trade and to have opportuni�es for con�nued
learning.

5.2.5 . Gradua�ng Beneﬁciaries A�ained
Cer�ﬁca�on or Diplomas
Each beneﬁciary who completed their TVET received either a diploma or cer�ﬁca�on following
successful clearance of examina�ons. The cer�ﬁcates and diplomas varied according to ins�tu�ons as well as per country. Cer�ﬁcates and diplomas also varied by level. In a global order which
deﬁnes advanced skills as prerequisites for economic, social and poli�cal par�cipa�on, one is
conﬁned to a state of powerlessness, dependence and lack of control, if one is deprived of educa�on.17 Therefore, aside from providing them with requisite qualiﬁca�on to access higher educa�on, the cer�ﬁcates and diplomas provided the beneﬁciaries with proof to show prospec�ve
employers their skill mastery and each one felt proud to have a “piece of paper” which made
them marketable. Girls Inspired to Further Educa�on a�er TVET.
As discussed in the previous sec�on, beneﬁciaries were inspired to access higher educa�on. In
all four countries, beneﬁciaries could use this cer�ﬁca�on to access higher or con�nuing educa�on. In the original Project proposal for phase 1, thirty percent were to be supported to
18
contunue higher levels of educa�on to complete a diploma or a graduate degree. Somalia is an
excellent example of this, as for most students, the only means of reaching higher educa�on was
to obtain a secondary school cer�ﬁcate, which the TVET ins�tu�ons oﬀered. In Somalia, 68 girls
were supported to con�nue to higher educa�on. In Sierra Leone, 16 students received Higher
Na�onal Diplomas or Na�onal Diplomas in the areas of mechanical engineering; building and civil
engineering, and electrical and electronics. In Liberia, one beneﬁciary received an Associate’s
Degree in Teaching, and she is currently employed in her area of architecturaldrawings at a TVET
ins�tu�on. Another student at the William VS Tubman Technology Ins�tute was honored and
awarded with a high grade point average of 3.944. Further learning took the form of a�ending
interna�onal conferences, where a beneﬁciary a�ended the Women’s Entrepreneurship Confer19
ence in Cairo, Egypt. The vast majority of students interviewed were interested in more
programs from FAWE. They addi�onally inspired other girls to enroll in the courses.
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5.2.6. Beneﬁciaries
Had More
.
Opportuni�es to Find Work
Following comple�on of their coursework, and internships for most, the gradua�ng students
searched for long term employment in their trade. Unfortunately due to the challenges of ﬁnding
employment as a whole (for both qualiﬁed men and women), many beneﬁciaries are using their
skills for small or short term contracts. To mi�gate this, the beneﬁciaries were ingenious as to
methods for working around their challenges. As the graduates were s�ll at the poverty level,
many did not have tools and materials required to perform small contracts in areas such as
construc�on, plumbing, electricity, and so forth. Some of the beneﬁciaries came together as a
group to form associa�ons of their diﬀerent trades to start small businesses. Others working
individually bartered and borrowed tools from other members of the community during the
periods they were not in use. For those who were very challenged in ﬁnding jobs, they put their
skills to use in their communi�es and families, volunteering to carry out needed work.

5.2.7. Societal Percep�ons in Greater
Gender Awareness
An inspira�onal impact was felt community wide for those in the areas of the TVET ins�tu�ons,
and by families of the beneﬁciaries themselves. A recurring theme which emerged from
interviews undertaken illustrated that although there was ini�al hesita�on by students, parents,
and community members, females were fundamentally accepted into their skills training and
proud to work at jobs that society had not previously accepted. Individual applicants interested
in par�cipa�ng in the program o�en had to convince their families of the importance of TVET.
While some families were wary of the Project, even refusing to help their daughter if enrolled,
the vast majority revised their opinions posi�vely. This can be a�ributed to the advocacy
campaigns carried out as well as the visibility of graduates performing trades using the skills
learnt.
One fortunate father in Liberia had three of his daughters enrolled. With great pride he
informed us that one of the three is employed in a long-term posi�on at a cable television
company. When the beneﬁciary climbs to the roofs and up telephone poles, most customers are
astounded that a woman is doing the work, but as soon as she ﬁnishes connec�ng a house to
cable, the clients have also opened their comprehension to previous gender roles. Her employer
was interviewed as well, and he noted that she was selected because of her training, skills, and
cer�ﬁcate. Although he was unaware that she was a beneﬁciary, he stated that she was one of
his hardest working employees. At the community level, village leaders, elders, and religious
leaders have also supported the women and their capacity to work in these ﬁelds. The recurring
mantra in of “what men can do, women can do” was a pivotal inspira�on for the beneﬁciaries.
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5.2.8. Policy Improvement
(Governmental and Ins�tu�onal)
FAWE Liberia and Sierra Leone carried out policy advocacy campaigns and workshops to mobilize
for TVET policy reforms and gender friendly educa�on policies. The goal to inﬂuence the
ministries of educa�on to include greater gender sensi�vity at all levels, at the same �me
campaigning for TVET to become more equitable. The workshops gathered par�cipants from
ministries of educa�on, youth and sports, labor, gender and development, planning and
economic aﬀairs, and agriculture. Also present were representa�ves of TVET working groups,
teachers, and other stakeholders.20 FAWE Liberia sits on the TVET Working Group Commi�ee to
ensure that gender was mainstreamed into policies. An inter-ministerial task force was created
to try and pass and validate the na�onal TVET policy, which proved successful. In all 4 countries,
codes of conduct were established or amended to integrate gender.21 FAWE Somalia worked
closely with the Gender Unit in the Ministry of Educa�on on the revision of the TVET policy and
also dra�ed a code of conduct for TVET ins�tu�ons. A further review was carried out on the
ministry Gender Policy and Strategic Plan 2012-2016.22 Burundi, with its educa�on policy plan
(Plan Sectoriel de Devéloppment de l’Education et de la Formation 2012-2020), places a large
focus on TVET educa�on towards aligning the training skills to the needs of the job market.
Members of FAWE Burundi carried out policy advocacy with a focus on the Project.23

5.2.9.

Advocacy Raised Community
Awareness and Support

The success of the four countries in the study relied heavily on the impact of community advocacy
and sensi�za�on. Advocacy was held at the na�onal, ministerial, ins�tu�onal, local, and religious
levels. Billboards were created, radio programs broadcasted, and caravan campaigns were held.
Focus on the context of each country was maintained, and speciﬁc audiences targeted included
the out-of-school girls, parents, and community leaders. Beneﬁciaries o�en heard of the Project
through a friend, neighbor, elder, or religious leader and were inspired to apply for entrance to
the scholarship for TVET. Liberia and Sierra Leone used the “It’s Not Too Late” campaign, a highly
eﬀec�ve sensi�za�on tool which incorporated the produc�on and dissemina�on of advocacy
materials, radio broadcasts, and sensi�za�on mee�ngs. The advocacy allowed for parents to be
more accep�ng of allowing their daughters to enroll in TVET courses in untradi�onal coursework
while communi�es accepted the no�on that TVET courses and training are acceptable without
barriers to gender. The outreach impacted male teachers and students in the ins�tu�ons, as well
as poten�al employers to ascertain capacity based on skill level and cer�ﬁca�on rather than
gender. The managers and employees at the TVET ins�tu�ons visited for the purpose of this
survey were predominantly male (teachers and directors). However, one beneﬁciary in Liberia
graduated from her courses to move forth and become employed as a teacher at her ins�tu�on
where her scholarship had been undertaken.
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5.2.10. Quality Educa�on and Training:
Teacher and Student Pedagogy
Became Gender Inclusive
Two important components of the Project, GRP and TUSEME, have an evidence-based track
record of improving quality teaching and learning as well as empowerment for girls to voice their
opinions and assert themselves. All four countries used these tools to enhance the quality of
teaching and learning in the ins�tu�ons. FAWE Liberia u�lized its many ac�ve TUSEME clubs to
support and mentor the beneﬁciaries, resul�ng in one having been selected to a�end a one
month conference in Boston, USA with the theme “Women Changing the Face of Leadership” in
July 2013. Others proﬁted from mentoring ac�vi�es including a beneﬁciary selected to a�end
the All African Women Conference in 2012, and another selected to a�end the Pan Afro Arab
Congress for Business and Professional Women in Egypt.24 GRP training was carried out for
ministry personnel, teacher trainers, ins�tu�on directors and instructors. As most ins�tu�ons
are comprised of solely male teachers (this can be a�ributed to the fact that the courses catered
largely or solely to male students); a clear need was iden�ﬁed to iden�fy the gaps in curriculum
and teaching methods for the newly entering female students. Burundi replicated the GRP and
TUSEME models for 22 teachers, and further supported the elimina�on of gender stereotypes
through technical support and the provision of training and modules for 31 leaders and trainers.
A commi�ee was established to leapfrog the training into incorporate GRP in teaching and
business training modules.25 GRP training was carried out in both phases of the Project in Liberia.
For the second phase of the Project, 25 lecturers previously trained were given refresher courses
in 3 ins�tu�ons in order to ensure their commitment to provide support for the female
beneﬁciaries, resul�ng in easier enrollment processes for girls. FAWE Somalia, working with the
Gender Unit in the Ministry of Educa�on, co-facilitated a 6 day gender awareness and GRP
training workshop for 15 instructors from selected ins�tu�ons. 26 The outcome evidenced by
interviews carried out with the Project managers, directors, instructors, and mentors at the TVET
ins�tu�ons, and from the students themselves. Following ini�al GRP training, teachers were
surprised and dismayed that they were not aware of the gender appropriate behaviors of
interac�ng with the female students, nor were they privy to their imbalanced methods of
teaching males and females. In light of the Project’s targeted audience, the teachers and mentors
actually had to provide addi�onal and alterna�ve means of support for the beneﬁciaries as they
faced unique challenges. GRP was integrated into the TVET ins�tu�on curriculum, and teachers
modiﬁed lesson plans. The beneﬁciaries were inspired to con�nue to work hard, despite their
lack of previous educa�on or skills training. Interven�ons from teachers and mentors included
encouragement, and thinking outside of the normal parameters. To ensure that the needs for
beneﬁciaries were addressed, teachers and mentors provided addi�onal support to the
beneﬁciaries taking into account their situa�ons. This included modiﬁed classes, remedial
assistance, and psychological support. GRP and gender awareness seminars contributed to much
broader and inclusive spectrum of quality teaching and learning.
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5.3. Opportuni�es for Improvement
The measurable achievements of the Project far outweigh the challenges faced. However, the
following key opportuni�es emerged for enhancing implementa�on. For the purpose of
developing programs similar in the future or to scale up exis�ng programs, the lessons learnt
from this Project can provide added value for stakeholders. The informa�on was a�ained from
the surveys carried out as well as repor�ng processes at the country level. The list is arranged in
order of importance.

Figure 8: Opprotunities for Enhancing Implementation
A comprehensive scholarship package is required to cater for essen�al needs
Need to strengthen the partnership and linkages between TVET Ins�tu�ons
and the labor market to increase employment opportuni�es
Accelerated or bridging courses must be oﬀered to meet qualiﬁca�on levels
for TVET entry
Government should priori�ze TVET in the na�onal budget and educa�on policies
Project implementa�on risks need enhanced management

5.3.1. A Comprehensive Scholarship Package
is Required to Cater for Essen�al Needs
Although beneﬁciaries were selected due to marginaliza�on, they would have beneﬁ�ed from
increased or be�er applied monthly stipend or funding to support their basic needs. As
discussed previously in this study, despite bursaries being supplied to beneﬁciaries and materials
for the ins�tu�ons, the girls and women grappled with daily issues including lack of food,
diﬃculty arranging childcare, lack of money for transport resul�ng in very long walks to school,
and even diﬃculty concentra�ng on coursework due to insuﬃcient nutri�on. The beneﬁciaries
again were innova�ve in bringing their children to school, selling small baked items at school to
generate income, and pushed forward with the mo�va�on of mentors, counselors, and
instructors. Inadequate funding however, played a large role on the inability to start a small
business or place entrepreneurial skills to work. To mi�gate these issues, programming must
take into account the design of a comprehensive scholarship mee�ng all the basic needs of
beneﬁciaries.
23
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5.3.2. Need to Strengthen the Partnership and Linkages
between TVET Ins�tu�ons and the Labor Market
to Increase Employment Opportuni�es
Despite the many achievements made and employment a�ained by beneﬁciaries, a large number
of survey respondents interviewed were unable to ﬁnd permanent, formal employment in the
areas trained. However, many of the same beneﬁciaries in all four countries have received small
contracts in the formal market, and many more in the informal market. One of the main
objec�ves of the Project was to link the graduates with the private and public sector that may be
able to provide them with employment or entrepreneurial ac�vi�es. While eﬀorts were made in
this direc�on, the outcome is not sa�sfying as there is no empirical evidence of employment
opportuni�es provided to the beneﬁciaries by either the private or public sectors.
Although the TVET trades selected were aligned with the labor market needs of the locales, one
needs to factor in the level of employment for both genders in each country. Labor Market
Informa�on Systems are able to guide employment trends and needs within na�onal economies,
yet the context of increasing inser�on into the labor market in conﬂict and post-conﬂict countries
remains a daun�ng challenge. When interviewed in depth, the beneﬁciaries, employers, TVET
ins�tu�ons and ministries acknowledged that there are few opportuni�es for employment, even
for those who are trained and cer�ﬁed or achieved diplomas.
Interna�onal data demonstrates that although progress has been made in improving inequality
in gender and educa�on, girls con�nue to be denied opportuni�es over boys. In depth studies
further illustrate that TVET systems remain gender biased in regards to access, selec�on, and
par�cipa�on in speciﬁc subject areas and programs. With the movement towards increased
TVET educa�on in Africa, this leads to inequali�es towards employment and the absorp�on into
the labor market and rather perpetuates the issues which aﬀect the socio-economic
development of countries. In the Interna�onal Labor Organiza�on (ILO) World Employment
Social Outlook 2015, “…women overall con�nue to suﬀer from higher rates of unemployment
and lower rates of employment, are less likely to par�cipate in the labor force and face higher
risks of vulnerable employment.”27 The ILO addi�onally supports the view that new dynamics
are emerging whereas less than 45% of wage and salaried workers are employed full-�me or
permanently, with the trend con�nuing to decline. Within this percentage, it is noted that
women fall into this category at an excessive level.28 Refer to the ﬁgure below to demonstrate
employment to popula�on rates for males and females for the four countries in this case study
for the years 2000 and 2014.
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Figure 9: Employment to Population Ratio, Ages 15-24, Female/Male (%)
Employment to Popula�on Ra�o, Ages 15-24,
Female/Male (%) Modeled ILO Es�mate
(Source: The World Bank: World Development Indicators)
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The Project addressed this situa�on through entrepreneurial training as well as to ensure
internships with organiza�ons and businesses which would possibly absorb the newly trained
students. In Liberia, students formed associa�ons together as a small business startup in their
diﬀerent trades. In Somalia, 25 girls trained in Informa�on and Communica�on Technology
established a cyber cafe in town, also using it as a means to network and carry out job searches
for themselves and others in their communi�es. As previously discussed, many in Somalia
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additionally used the opportunity of obtaining their secondary school diploma as a means to
enter into ter�ary educa�on. More speciﬁcally in Somalia, a tracer study was carried out u�lizing
a sample of 60 beneﬁciaries (out of 150 overall) from three regions. Fi�y-ﬁve percent of this
sample used their diplomas to con�nuing educa�on. However in the FAWE Somalia study, 18%
a�ained formal employment.30 The lack of follow up evidence on the exact number of
beneﬁciaries who achieved both formal and informal employment makes it diﬃcult to ascertain
where the beneﬁciaries are to date for each of the countries. Financing for increased monitoring
at the NC level is necessary, as well as ensuring that the beneﬁciaries have access to
communica�on either through mobile telephone or community outreach due to the levels of
poverty for those unemployed. Regardless of the challenges, impressive success stories for those
employed are readily available. Refer to Appendix C for a sampling of tes�monials from the four
countries.

5.3.3. Accelerated or Bridging Courses Must be Oﬀered to
Meet Qualiﬁca�on Levels for TVET Entry
Another innova�ve aspect of the Project design was to accept girls and women from diﬀering
educa�on levels, with variances in the four countries. Of the beneﬁciaries interviewed, almost
all were unable to compete at the academic level and linguis�c level required to enable learning
at the TVET ins�tu�ons. Remedial academic courses, language courses, and accelerated learning
programs were oﬀered to lessen the gap between the disadvantaged girls and their TVET
classmates. For example, in Burundi, sixty-ﬁve students were supported with skills capacity
building from the Professional Training Centers Language Learning in French and skills
development through 15 day workshops.31 Aside from their previously acquired formal educa�on
level, respondents further discussed ini�ally feeling overwhelmed with new coursework. For
example, the females enrolled in heavy duty and automobile mechanics were highly in�midated
at the start, but gained conﬁdence through the progression of the courses. Program design must
account for accelerated learning or bridging courses to meet the needs of beneﬁciaries.

5.3.4. Government Should Priori�ze TVET in the
Na�onal Budget and Educa�on Policies
At the �me of Project implementa�on, the supervising ministries of TVET enthusias�cally
supported the unique program to train girls and women in predominantly male oriented skills
training with the goal to increase absorp�on into the labor market in both formal and informal
employment. The no�on of entrepreneurial training was hailed to increase capacity
development of beneﬁciaries. However, the supervisory roles of TVET are commonly
incongruent, and o�en a greater need for inter-ministerial communica�on and coopera�on are
necessary to ensure that the training remains relevant and �mely to meet the needs of the
country-speciﬁc labor market. During the interviews with ministry representa�ves in Burundi
and Liberia, a�en�on was drawn to the fact that the li�le fun ding spent on educa�on overall
barely trickles down to TVET. Without addi�onal funding, they are currently unable to aﬀord to
con�nue a Project such as this, especially as the costs for TVET remain high within the educa�on
sector.
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Data implies that it is extremely challenging to diﬀeren�ate governmental funding spent
on TVET in comparison to general educa�on as sources include those from the private sector;
and funding is designated both as formal educa�on expenditure and informal (such as equipment
dona�on). There is a need for improved disaggregated data to be�er inform policy and
expenditures.32 Notwithstanding these diﬃcul�es, FAWE NCs worked alongside with the
designated ministries and assisted in the crea�on and par�cipa�on of inter-ministerial and
advisory commi�ees for TVET to ensure gender parity advancements. Overall, while the Project
was highly acclaimed, the sustainability of con�nuing this program in the four countries without
designated funding and ownership from the governments must be addressed.

5.3.5. Project Implementa�on Risks Require
Enhanced Management
Delays of implementa�on, unexpected crises, and lack of capacity to properly monitor and
evaluate the ongoing training occurred during the Project implementa�on. The four conﬂictaﬀected countries have been striving to rebuild and expand the economy and infrastructure of
the na�on, of which educa�on is a single sector. Grant disbursements were placed on hold for
various reasons including delays in NCs to report on ac�vity implementa�on. At the level of the
NCs, repor�ng was delayed due to inability to traverse diﬃcult terrain and inadequate alloca�on
or usage of funding for transporta�on to monitor the programs. Finally, the outbreak of Ebola
caused a cessa�on of the program in Liberia, and delayed internships of students un�l present
day whereas the NC is in the process of organizing internships for beneﬁciaries. NCs addi�onally
faced the strain of inadequate funding for a designated Project manager.
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6.0

Implica�ons and Key Lessons of the
Study for Enhanced Policy

The overall implica�on of the Project is to mi�gate the number of out-of-school girls in conﬂictaﬀected countries. Highly disadvantaged girls and women who have limited individual capacity
due to various constraints within post-conﬂict countries have li�le or no hope of returning to
educa�on. Therefore, the introduc�on of voca�onal skills provided a new opportunity to
progress in their educa�on and training to increase their marketability and self-worth; thus not
was�ng na�onal resources on the primary/secondary educa�on studied before dropping out.
Accelerated learning and language courses further provided out-of-school beneﬁciaries to a�ain
minimum educa�onal levels to beneﬁt from TVET. The key result of the Project was
demonstrated commitment by some countries to commence the process of transforming
na�onal TVET policy, curriculum and prac�ce to accommodate the needs of females. The Project
also caused change of learning environments in TVET ins�tu�ons; manifes�ng in improved
teaching and management approaches resul�ng from the integra�on of the FAWE GRP; the
development of customized training modules that took into account diﬀeren�al educa�onal
abili�es and addressed context-speciﬁc labor market needs; and the quality of training outcomes.
The support to some beneﬁciaries to a�end con�nuing and higher educa�on allowed for
increased learning opportuni�es outside of voca�onal skill trai ning and cer�ﬁca�on. At societal
level, the Project showed that it was the strong partnership with parents and communi�es that
got girls to enroll, and partnership with ins�tu�ons and private sector was necessary to link
entrepreneurial skills gained to the labor market. Furthermore, the Project injected a sense of
pride in the once despondent girls, changed peoples’ perspec�ves about girls’ capability to
perform in career ﬁelds tradi�onally dominated by men, and enhanced women’s opportuni�es
for economic empowerment and beneﬁt.33 Finally, the Project invigorated in some girls
comple�ng this phase in their educa�on to return to the regular schooling systems, se�ng a
founda�on for possibili�es to pursue further studies in related career ﬁelds. A cost analysis of
scalability to support girls is provided in Figure 3 to assist planning at the country level. The cost
assump�ons account for the funding for one beneﬁciary of the Project as it was carried.
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Figure 10:

Unit Cost per Student for the Project by Country
Unit Cost Per Student for TVET by Country in US Dollars
(Source: FAWE)
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The implica�ons and key lessons learned at the culmina�on of the Project can contribute to the
advancement of diversiﬁed and context speciﬁc na�onal TVET policy for engaging out-of-school
girls in training and skills development towards economic empowerment TVET policy must
ensure the integra�on of gender, whereas the ins�tu�ons, teacher, and learning environments
are responsive to the needs of both girls and boys. This prac�ce can be shared, scaled up, and
replicated from policy to implementa�on while at the same �me incorpora�ng lessons learnt
from challenges and bo�lenecks experienced. Overall, countries and ministries have the capacity
to engage a much larger and diversiﬁed work force through training and skills development
targeted at out-of-school girls, especially within conﬂict and post-conﬂict countries.
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7.0

Strategic Planning and Implementa�on at the
Country Level and Recommenda�ons

The need for addressing economic empowerment needs of out-of-school girls in conﬂict, postconﬂict, and even non-conﬂict countries in sub-Saharan Africa is relevant to crea�ng more equal
and equitable socie�es and serves as a strategy for all countries to increase and diversify their
labor market force. The common challenges of gender inequali�es in many countries, along with
the high numbers of out-of-school children necessitates the urgent need to upscale and diversify
TVET skills development, and enhancing entrepreneurial capacity of individuals. This calls for
highly relevant to policy planning and implementa�on at the country level as well as implica�ons
and possible collabora�on in the regional context.
Given the scope of the Economic Empowerment of Girls in Post-Conﬂict Situations through
Technical and Vocational Education and Training (TVET)program, implemented between
2009/2010-2013, a number of innova�ve best prac�ces emerged as well as challenges faced by
beneﬁciaries, FAWE NCs, TVET ins�tu�ons, society, and government. The most prominent
success of this Project was to enable and empower girls and women facing complex challenges
to have the opportunity to contribute to the society and economy of their country. The eﬀects
of empowerment, changing the social status of girls and women to feel intrinsic value, and to
inspire them to seek further learning opportuni�es sets this Project apart from others. One of
the largest gaps iden�ﬁed in this study must be examined as an opportunity for improvement to
ensure the produc�on of rigorous empirical data for each of the graduated beneﬁciary’s inclusion
into the labor market whether in the formal or informal sector. S�ll, the gap which exists within
the employment sector rela�ve to training is condi�oned largely by the economy of the countries
themselves which have high levels of unemployment. The program changed the lives of 894 girls
and women both through alterna�ve educa�on and voca�onal training and at the personal level.
Societal percep�ons of the role of women in TVET and the world of work were impacted
posi�vely. Given the need to strengthen the economy in conﬂict-aﬀected countries, it is
recommended that TVET Projects such as the program be scaled up in the exis�ng countries, and
replicated in other conﬂict-aﬀected and post-conﬂict countries.

7.1. Country Speciﬁc Context Program Design
As evidenced by the lessons learnt by this study, programming needs to take into account the
needs of the beneﬁciaries as well as local and na�onal context. The most cri�cal element before
designing TVET and skills development educa�on for out-of-school girls and women in conﬂict
and post-conﬂict countries must begin with a formal baseline assessment of the labor market
needs of the community and country along with TVET educa�on trends for men and women.
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Informa�on must also be gathered as to why the girls and women dropped out of formal
educa�on, and at what level. Taking into account the needs of the economy and the situa�onal
context of drop-outs will allow for the program to be tailored accordingly, and relevant courses
and ins�tu�ons selected. Program design should examine the exis�ng policies, structures,
prac�ces, curriculum, and exis�ng TVET frameworks at the na�onal level. The overall Project
must have the elements of government ownership as well as technical guidance for the onset.
Long-term sustainability will rely on many factors, including a commitment of government
expenditure as well as consistent monitoring of implementa�on and results. Program design can
include a diversiﬁca�on of partners and donors to scale up, however, a common memorandum
of understanding is required as well as a designated lead agency/partner.

7.2. Program Monitoring and Evalua�on
As learnt from this case study on best prac�ces, the complexi�es and con�nuous changing
contexts of conﬂict-aﬀected and post-conﬂict countries demonstrate it is more cri�cal than ever
to have reliable and con�nuous monitoring and evalua�on of a TVET educa�on program. As
impera�ve as program design, speciﬁc indicators, outputs, and outcomes need to be developed
to accompany the implementa�on. The monitoring and evalua�on should incorporate all
components of the program including but not limited to: monitoring changes in TVET policy,
implementa�ons of teacher and student codes of conduct, the holis�c well-being of the
beneﬁciaries, the achievements and progress of student achievement, training in gender
appropriate educa�on, teaching and learning materials, internships, entrepreneurial training,
number of graduates, and perhaps most importantly a longer-term following of inser�on into the
formal and informal labor market of graduates. A good monitoring and evalua�on plan should
be designed and indicators developed prior to the program launch, and modiﬁed as needed.
Monitoring should follow a strict �meline. Informa�on obtained will provide valuable insight
when compared to inser�on in to the labor market. Valuable data gathered should be
communicated with the various stakeholders including ministries, task forces, supervising en�ty,
and ins�tu�ons, and guide future programming to provide best for the needs of the beneﬁciaries
and the socio-economic development of the country.

7.3. Ensure Quality Teaching and Learning
with Gender Responsive Pedagogy
The element of quality gender inclusive educa�on provides for the needs of both males and
females. This TVET Project catered to women who were previously excluded from male-oriented
skills development and entrepreneurial training. As a program targe�ng TVET courses in
previously stereotypical male trades, training and the integra�on of GRP into the curriculum and
lesson plans of ins�tu�ons and instructors is required. Due to the variances of educa�onal levels
of the incoming beneﬁciaries, remedial courses in academics as well as language are called for,
or conversely a minimum level of standardiza�on is fundamental. Directors and selected
teachers at the training ins�tu�ons need to partake in training seminars, and in turn train all
instructors. To support girls to express themselves, models such as TUSEME which have been
shown to increase empowerment of girls should be mainstreamed in ins�tu�ons. Teacher and
student codes of conduct should be adopted at the na�onal level of policy and adhered to by all
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ins�tu�ons. In order to assure quality learning, ins�tu�ons should ensure that hands-on prac�cal
materials are readily available as opposed to teaching theory on its own. For high-achieving
students, incen�ves and s�pends should be oﬀered to advance into ter�ary educa�on or expand
learning opportuni�es. Specially designed TVET programs for girls and women should encompass
a component of both con�nuing and higher educa�on.

7.4.

Advocacy

The strength of community and policy advocacy evidenced in this Project had a major impact on
the societal percep�ons on the value of TVET, TVET for girls and women, and including women
in employment in previously believed male trades. Advocacy and sensi�za�on are necessary to
mobilize interest in suppor�ng girls and women to pursue TVET, especially in typically
predominant male trades and TVET course enrolment. This sensi�za�on must take into account
the na�onal and community context, as certain countries are headed by female households due
to years or even decades of war, and other candidate beneﬁciaries may be aﬀected by pregnancy,
poverty, and other adverse challenges. Advocacy and sensi�za�on must be targeted at the
individual female drop-outs, parents, local communi�es, respected elders, religious leaders,
teachers, ins�tu�ons, businesses, and respec�ve ministries of educa�on such as TVET, youth and
sport, labor, and gender. The most successful campaigns encompass mul�ple means of media
including radio broadcasts, billboards, caravan campaigns, and showcase success stories and the
possibili�es of con�nuing educa�on to learn voca�onal skills. Na�onal campaigns supported by
the government, interna�onal and pan-African organiza�ons, and local NGOs carry addi�onal
strength. Advocacy must addi�onally target TVET policy-makers to ensure gender inclusivity and
equality for males and females.

7.5. Care for the Needs of the Whole Individual
(Financial, Physical, Social)
This Project has demonstrated the essen�al importance of caring for the fundamental needs of
beneﬁciaries. TVET beneﬁciary programs targe�ng the most marginalized girls and women in
conﬂict-aﬀected countries require suppor�ng the holis�c needs of individual beneﬁciaries. This
includes ﬁnancial requisites for transporta�on, child care, course materials; and make available
scholas�c tools such as textbooks, paper, pens, and s�pends which cover personal care and
hygiene of the individuals. Physical needs of the beneﬁciaries should ensure beneﬁciaries have
adequate nutri�onal needs met to a�ain op�mal learning circumstances and items such as
allowances for ﬂexibility in course �ming for those who are unable to a�end normal class hours.
Social needs of the beneﬁciaries should be con�nuously addressed. Counselling and mentorship
from the ins�tu�on must include encouragement to look towards the future, and support to
adapt to their new se�ng, situa�on in their training ins�tu�ons, how to interact with other
students and instructors, and how to survive and even change percep�ons of former societal
stereotypes from families and the community at large.
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7.6. Government and Policy
Illustrated through this Project, coopera�on and collabora�on with the government allows for
policy and ins�tu�onal changes to increase economic empowerment for girls and women. TVET
must be placed as a more prominent method of learning in the educa�on sector towards
achieving employable skills and therefore towards improvement in the future socio-economic
status of na�onal development. To ensure this, lobbying and advocacy must be carried out, and
TVET expenditure and policies should reﬂect its importance without bias to gender. TVET policy
plans should be revised to persuade more students overall to par�cipate in voca�onal
development which will contribute to individuals, society and the economy. The elements of
innova�on to train females in previously predominant male voca�onal studies must be evident
.
The training must focus on providing girls and women increased skills leading to a future of higher
economic value. Na�onal TVET curriculum and standardized tes�ng country-wide will allow
cer�ﬁca�on and diplomas to be recognized and allow for mobility of graduates towards the most
advantageous opportuni�es of employment. The management and supervision of TVET policy
needs to be clearly ar�culated. Inter-ministerial coopera�on of educa�on, ﬁnance, gender,
youth and sports, and labor should be established and meet on a regular basis to stay current
with the needs and modali�es of TVET with a view to the output and outcome levels. In addi�on
or in tandem to the inter-ministerial group, a TVET task force should serve as technical advisors,
and include gender and educa�on experts. It is essen�al that government and ministries take
accountability to ensure the sustainability of long-term na�onal ﬁnancing as opposed to remain
reliant on external donors. At the regional level, governments should pass legisla�on of the
recogni�on of TVET cer�ﬁca�on for increased opportuni�es for graduates.

7.7.

Create Linkages to Employment,
Entrepreneurship and the Labor Market

This Project placed focus on the needs of the labor market in rela�on to the selected training
areas of beneﬁciaries. Increased linkages would allow for further economic empowerment for
beneﬁciaries. Training beneﬁciaries and equipping them with skills, cer�ﬁca�on, and diplomas
is not adequate to assure employment in the formal or informal sector. Rather, beneﬁciaries are
in great need of op�mal internships for further training as well as opportuni�es for employment.
TVET ins�tu�ons should partner with lucra�ve businesses to provide internships as well as assure
a select number of top performing interns will be oﬀered employment. Moreover, each
beneﬁciary must be trained in both entrepreneurial skills and ﬁnancial training for small
businesses.
Ins�tu�ons and programs should assist beneﬁciaries in micro-ﬁnancing
opportuni�es with banks to allow for start-up funding for legi�mate entrepreneurial and small
business planning. Programs should also support students ﬁnancially in establishing associa�ons
or small businesses amongst the students themselves. Following gradua�on, beneﬁciaries also
require start-up tool and material kits in order to successfully place their voca�onal skills to work.
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8.0

Conclusion

The program served as an innova�ve means to encourage highly marginalized and disadvantaged
girls with li�le hope for con�nuing educa�on an alterna�ve pathway for learning. Moreover,
graduates demonstrated great eﬀorts towards skill mastery in vocations matched to the needs
of the na�onal and community labor markets. Although the challenge of ﬁnding employment in
the formal and informal sector remain, the beneﬁciaries gained far more than learning an
employable skill. The Program element that provided some beneﬁciaries with con�nuing and
higher educa�on reinforced lifelong learning and enhanced economic empowerment.
The most signiﬁcant outcome of the program was at the individual level of the girls and women
trained, who felt their lives had changed for the be�er for having had the opportunity to learn as
well as the feeling of empowerment. The eﬀect spread community wide, and in some countries
na�onwide. Societal percep�ons have become more gender inclusive whereas girls and women
are accepted to be able to learn and work in tradi�onal male dominated trades. The added
component of providing s�pends and bursaries for con�nuing and higher educa�on oﬀered
women greater learning opportuni�es towards higher degrees. Although the program has
concluded, similar programs should be scaled up and replicated not only in conﬂict and postconﬂict countries but other countries with high numbers of out-of-school youths.
The capacity to impact long-term sustainable socio-economic development is cri�cal for the advancement of the con�nent. In line with the interna�onal and African agendas, priority must be
given to educa�on and training, inclusive of both genders as well as the marginalized popula�on.
The program was innova�ve in the fact that it catered to both of these priori�es. Key
recommenda�ons have been oﬀered for governments and organiza�ons to establish similar
opportuni�es for other eager students. As the Project highly impacted out-of-school girls in postconﬂict countries, replica�on must address all the challenges encountered during
implementa�on. In summa�on, the pathway to educa�on must not lie within educa�on itself,
yet seek to be�er individuals, society, the economy, the country, and Africa as a whole.
Embracing the capacity of the female work force will greatly advance this agenda.
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10.0

Appendices

10.1.

Appendix A.
Best Prac�ces Survey for the FAWE/DANIDA TVET Project

This survey seeks responses from all those involved in the FAWE/DANIDA TVET Project, including
but not limited to: individual beneﬁciaries, teachers, TVET training ins�tu�on
directors/managers, and also from the ministries of educa�on, ministries of gender, youth, and
employers of the graduates.

Section 1 (Numbers 1-6 to be answered by all)
1. What is your name?
First Name
Surname
2. What was your role of involvement with the Project? Please circle or respond on the line
below.
Beneﬁciary

TVET Teacher
Trainer or
Teacher

TVET Ins�tu�on
Manager/Director

Ministry Personnel
(educa�on, gender,
youth, etc.)

Employer of
Graduate

Community
Member

Other (Please
specify)
3.

What country do you reside in? Please circle.

Burundi

Liberia

Sierra Leone

Somalia

4. Please name the training ins�tu�on (or ins�tu�ons you were involved with if mul�ple).

5. From your experience, what were the best prac�ces/good outcomes from the Project? This
can include anything related to the Project, including campaign, advocacy, community
mobiliza�on, a change in gender stereotypes and a�tudes of men, women, boys, girls,
TUSEME, integra�on of gender into the policies of the TVET ins�tu�ons, gender response
pedagogies, workshops, linkages to the employment sector, gaining employment, theater for
development, etcetera. Please share the three best prac�ces which you feel could be shared
to inspire other countries to use. Clearly explain why these were the best prac�ces.
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Best prac�ce 1
Why is it a best
prac�ce?
Best prac�ce 2
Why is it a best
prac�ce?
Best prac�ce 3
Why is it a best
prac�ce?
6. Please name any key challenges/issues or constraints you endured from the Project.
Examples could be housing, transporta�on, changing a�tudes, ﬁnding employment, or any
other major challenge. This will also help to iden�fy what works and what does not work as
well.
Challenge 1
Was there a solu�on
to this challenge
Challenge 2
Was there a solu�on
to this challenge

Section 2 (For this section, please only respond to the questions that apply to you)

FOR BENEFICIARIES
7. Did you receive employment in the area you were trained?
8. If you are not employed what are you doing now?

9. How long did it take you to become employed following gradua�on?
10. Please list any sugges�ons you have on how to improve the program.
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FOR EMPLOYERS
11. If you are an employer, please share the experience you have had with the
employee/beneﬁciary you hired.

FOR TVET INSTITUTIONS (teachers, head teachers, directors)
and ministry personnel
12. What impact did the training of teachers, GRP, TUSEME, advocacy campaigns, equipment
supplied to the ins�tu�ons, have on both teaching experience and outcomes of students?

13. It is important for us to collect and share any useful curriculum materials, teaching and
learning materials, TVET related policy documents, or advocacy campaigns. Please tell us
about the materials you have, and we would appreciate copies of anything that can be shared
and reproduced.
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10.2.

Appendix B.
Case Study/Tes�monial Template for the FAWE/DANIDA TVET Project

1. What is your name?
First Name
Surname
2. What was your role of involvement with the Project: Please circle or respond on the line
below.
Beneﬁciary

TVET Teacher
Trainer or
Teacher

TVET Ins�tu�on
Manager/Director

Ministry Personnel
(educa�on, gender,
youth, etc.)

Employer of
Graduate

Community
Member

Other (Please
specify)
3.

What country do you reside in? Please circle.

Burundi

Liberia

Sierra Leone

Somalia

4. Please name the training ins�tu�on (or ins�tu�ons you were involved with if mul�ple).

5. Please share your tes�monial/experience with the FAWE/DANIDA TVET Project. How did it
impact you, and what were the most posi�ve aspects of this Project? Items you will want to
include may illustrate how it impacted you in your posi�on (beneﬁciary, teacher, community
member, etc.), what impact has it had on your life, and how it may have changed your views
or the views of society on increased TVET Training for girls and women. Please keep your
response around 200 to 500 words. Please note that we may need to edit responses in order
to conform to the ﬁnal report, yet the integrity and content of the tes�monials will remain.
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